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In 2019, the United Arab Emirates (UAE) became the first Arab country to integrate Chinese language education into 

its national basic education system, employing 172 Chinese language teachers and educating over 54,000 Emirati 

students by 2022. In response to the global pandemic, the UAE also became the first Arab nation to implement 

distance learning on a national scale, transitioning public schools to this mode of instruction in March 2020. However, 

existing research on distance Chinese learning primarily focuses on international students in Chinese universities or 

countries where Chinese language education is more established, and mainly targets older age groups such as 

university and high school students. There is currently no research dedicated to distance Chinese learning in the UAE. 

This paper addresses this research gap by exploring three key aspects. The first section reviews current literature on 

the key stakeholders and influencing factors in distance learning. The second section examines the development of 

distance Chinese language education and proposes an initial evaluation framework for this field. The third section 

analyzes the current state of distance Chinese learning in the UAE, highlighting specific issues that warrant further 

scholarly attention. This study serves as a valuable reference for researchers interested in advancing research on both 

distance learning and Chinese language education in the UAE. 
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Introduction 

Background 

The COVID-19 pandemic has had a profound impact on the way people around the world live and work. 

One of the most significant changes brought about by the pandemic has been the shift from traditional to distance 

learning. As schools and universities were forced to close, educators and students alike had to adapt to distance 

learning to continue the learning process. This has led to a rapid expansion of distance learning, covering a wide 

range of subjects from primary education to higher education. 

Similarly, public schools in the United Arab Emirates (UAE) started nationwide distance learning in March 

2020 because of COVID. Traditional face-to-face classes were gradually restored nationwide in April 2022 

(Khaleej Times, 2022). However, the distance learning platform established during the epidemic has taken shape 

and has been maintained. At present, schools can still choose whether to move full-day courses to the distance 
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learning platform and conduct whole-school distance learning in the event of environmental reasons such as 

heavy rainfall or man-made reasons such as school construction. 

The Rationale for the Study 

Distance learning has become the norm in UAE schools over the years, and apart from two evaluations of 

schools offering distance learning conducted by the UAE Ministry of Education, there is a lack of academic 

research on the evaluation of this mode of delivery. For example, whether distance learning meets the 

requirements of the curriculum or the quality of teaching and learning, what factors influence distance learning 

in UAE schools, what challenges distance learning programs to face, and what recommendations can be made to 

make distance learning more responsive to the expectations of teachers, students, and parents to achieve the same 

or better results than traditional classrooms. 

In the UAE, there are 172 Chinese language teachers and over 54,000 students learning Chinese by 2022 

(Chinese Embassy in the UAE, 2022). The UAE has also become the first Arab country to implement distance 

Chinese learning nationwide. Research on distance Chinese learning is currently focused on evaluating distance 

Chinese learning for international students in Chinese universities, while some Chinese teachers in other countries 

have conducted research on distance Chinese learning in their own countries based on their own experiences, 

mainly in countries, such as South Korea, Thailand, and the United States, etc., which are early adopters of 

Chinese language teaching. However, there is a lack of research on distance learning in Arab countries, especially 

in the UAE, and more importantly, there is a lack of a complete framework for evaluating distance learning in 

the UAE. 

This thesis will focus on distance Chinese language learning in the UAE, and by analyzing the various 

factors that influence distance Chinese language learning, it will attempt to summarise a framework for evaluating 

distance Chinese language learning in the UAE and provide a range of topics that researchers can examine about 

Chinese language learning in the UAE. 

Research Questions  

1. What are the factors that influence distance learning?  

2. What is the evaluation framework for distance learning Chinese?  

3. In what ways can distance learning Chinese be evaluated?  

4. What are the topics that researchers can start to evaluate and study in distance Chinese learning? 

Distance Learning 

Definition of Distance Learning 

There are many definitions of “distance learning” or “distance education”, for example, Perraton (1988) 

argued that distance learning is characterized by the separation of teacher and learner in space and or time; 

Garrison and Shale (1987) argued that it is discontinuous communication between student and teacher, mediated 

by print or some form of technology; Jonassen (1992) argued that distance learning is spontaneous learning by 

the student, not controlled by the teacher. It is not controlled by the teacher. The above definitions address the 

physical division of the student and the teacher and also refer to the importance of technology in distance 

learning. 

Translated with http://www.DeepL.com/Translator (free version) The AECT (Association for Educational 

Communications and Technology) gives a more comprehensive explanation: Distance learning refers to the 
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process of communication and learning using technology in a situation where students and teachers are separated 

in time and space. Distance learning emphasizes the physical separation of students and teachers in space, while 

students and teachers may not interact at the same time. 

A closely related academic term to “distance learning” is “distance teaching”. 

According to Dr. Boscovich, a professor of education at Webster University and an expert in distance 

learning, distance teaching refers to the use of technology by teachers to teach at a distance from the students. 

Distance teaching can be achieved through television, webcam, and online lectures. The role of the teacher in 

distance learning is emphasized here by placing the teacher at the center of the teaching and learning process. 

It is also worth noting that the term “online learning” is often used by many researchers, but the difference 

between this and “distance learning” is that distance learning refers to a method of teaching and learning that 

uses electronic media to connect students and teachers, allowing them to learn without the constraints of time 

and place. In contrast, online learning refers to an entirely internet-based approach to teaching and learning, 

where students and teachers interact and learn through the internet. In short, distance learning includes all distance 

learning through electronic media, whereas online learning refers specifically to internet-based distance learning 

(Moore & Kearsley, 2012). 

The website of the UAE Ministry of Education specifies this mode of delivery across the country during 

COVID-19 as “distance learning” (MOE, 2020). The scenario to be studied in this thesis is the evaluation of 

distance Chinese learning offered in public schools in the UAE, so this study is defined in such a way as to 

emphasize that students and teachers are physically separated and that the process of knowledge acquisition by 

students and teaching by teachers occurs simultaneously, with this form of teaching emerging as an alternative 

or complement to the traditional classroom. The term “distance learning” will therefore be used throughout the 

text. 

Stakeholders in Distance Learning 

Abed H. Almala (2006) summarized the key stakeholders in distance learning as learners, instructors, 

technical support staff, and leaders. For learners, their satisfaction with distance learning is important, and 

meeting their learning needs and satisfying them is the main purpose of distance learning, which reflects the 

“student-centered” approach. Secondly, distance learning requires well-trained teachers, but relies heavily on 

lead teachers who can consistently provide adequate teaching resources, understood in this case as academic 

leaders who provide distance learning services and who are obliged to provide distance learning facilities and 

resources to lecturers and provide state-of-the-art and appropriate curricula and instruction. I believe that in 

practice, these two roles could be combined into one. Technical support staff act as a bridge between students 

and teachers, on the one hand, setting up equipment for students, assisting in training, and fixing technical glitches. 

On the other hand, they can facilitate communication between all participants in the development of the course 

and even suggest practices for teaching improvement, collecting assignments, and invigilating exams (University 

of Idaho, 1995). Leaders in distance learning should increase teachers’ capacity in distance learning design by 

directing ongoing teacher training and financial support; ensuring that appropriate technology and teaching 

resources are available; and, in academic terms, encouraging teachers to share their teaching methods and 

strengths in instructional design (Beaudoin, 2003; Cintron & Dillon, 1997; University of Idaho, 1995). 

Wagner et al. (2008) categorized the stakeholders in distance learning in higher education as: students, 

instructors, educational institutions, content providers, technology providers, accreditation bodies, and employers 
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(those organizations that will potentially hire graduates of higher education institutions). It is worth noting that 

accreditation bodies are also important players in successful distance learning. 

The above two classifications are more comprehensive classifications of stakeholders in distance learning, 

but in practice, the author believes that teachers balance some of the functions of technical support staff and 

leaders with those of content providers and some of the accreditation bodies. In practice, however, I believe that 

teachers take on some of the functions of technical support staff and leaders, but also include some of the 

functions of content providers and some of the accreditation bodies. 

Alun Epps (2020) investigated six discrete focus groups in public schools in Dubai during the epidemic and 

classified stakeholders in distance learning as students, parents, and teachers in his study. This categorization 

suggested parents, which I believe is very appropriate. This is because the younger distance learning learners 

need parental supervision and secondly, they need parental support for the learning process of distance learning. 

Theresa Jeanne Pettyjohn (2012) classified the stakeholders in supplemental online learning as students and staff 

(teachers). This is the classification of most scholars and although it is not further refined, it generally reflects 

the majority of scholars’ perceptions of the stakeholders in distance learning. 

Other scholars have studied stakeholders in distance learning as factors. Qiangfu Yu (2022) classified the 

factors that influence online learning satisfaction as online learner factors, online instructor factors, and online 

platform factors. In the next section, we will continue to discuss which factors affect distance learning. 

Other Factors Affecting Distance Learning 

Most scholars have looked at learner satisfaction with distance learning or the success of distance learning 

and analyzed its specific factors. The most significant research revolves around the learner. 

Heather Kauffman (2015) argued that not all students are suitable for distance learning and, after studying 

the literature, suggests that the main factors influencing the success of distance learning and its satisfaction are 

the learner characteristics and skills of the learner’s personality. Learner characteristics are other scholars who 

have further analyzed these as learning style, cognitive style, and technology self-efficacy. Skills in which self-

regulation skills are an important factor; Yukselturk and Bulut (2007) argued that students with self-regulatory 

skills are able to control their learning and develop metacognitive strategies that are appropriate for them, such 

as planning, staying organized, and motivating. 

Other scholars have looked directly at the extent to which different characteristics of learners influence 

distance learning, starting with college students’ innovativeness, quality, trust, and knowledge sharing on e-

learning acceptance (Salloum et al., 2019). 

In addition to research on learners’ subjective personalities, objective attributes of learners have also been 

studied. Mirjeta S. Beqiri et al. (2010) in their study of business students concluded that students who were more 

satisfied with the delivery of online courses met the following characteristics: graduate students, married, living 

more than one mile from campus, and male. This is an analysis of the student profile in terms of objective 

conditions, including student age, gender, marital status, and residence status. 

In addition to the learner’s perspective, some scholars argue that instructional and course design is also an 

important factor in distance learning. Blumberg (2009) argued that course design in distance learning should be 

based on the textbook or reading material with clear learning objectives and that the course designer should 

ensure that the objectives and teaching methods are aligned with the teaching activities and assessment of the 

teaching. 
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Karen Swan et al. (2000), by examining the relationship between student perceptions and course design, 

identify three factors that influence the success of distance learning, namely: consistency in course design, 

interaction with course instructors, and active discussion. We can see that the design of distance learning is also 

a major concern for researchers, as it is very different from traditional teaching. Another point that can be drawn 

from distance language teaching is that classroom interaction is also important. 

Ji-Hye Park and Hee Jun Choi (2009) looked at three factors about learners: personal characteristics (e.g., 

age, gender, and education level), external factors (i.e., family, and organizational support), and internal factors 

(i.e., satisfaction and relevance as sub-dimensions of motivation). A qualitative survey was conducted with adult 

distance learners. Here individual characteristics are summarized as objective conditions of the learner, and this 

classification lacks recognition of the learner’s subjective learning motivation. We can interpret internal factors 

as learner characteristics as proposed by Heather Kauffman (2015). Other scholars have used student-focused 

quality indicators directly as the object of study, interaction, and collaboration; instructional design and delivery; 

student assessment; these indicators have been used to examine which factors influence the quality of distance 

learning (Markova, 2017). This study is still from the student’s perspective but introduces some factors in the 

distance learning classroom as criteria to be examined like interaction and collaboration; it also mentions course 

design and how delivery is done in distance learning, and finally mentions assessment for the student. From the 

above factors we can find that some scholars, while focusing on the learner, inevitably address another important 

factor in distance learning, namely the instructor (or staff). 

Manal Ibrahim (2007) studied the students’ intentions to withdraw from distance learning programs at the 

Arab Open University from the perspective of institutional factors and concludes that the quality of instructors 

and the variety of techniques used to support and deliver distance-learning programs were the main factors that 

influenced students to leave distance learning. In actual teaching, the selection of technology is also largely 

determined by instructors, so the institutional factors, as presented here, are similar to the role of the instructor 

in distance learning. 

Galusha (1998) suggested that faculty barriers in distance learning include the lack of training in curriculum 

development and web technologies and their lack of support for distance learning; organizational barriers include 

the lack of appropriate distance learning technology, problems with course design, and student assessment. The 

faculty here is like the teachers, instructors, or staff. 

In addition to teachers and students, there is another important factor in distance learning, namely technology 

in distance learning. After summarizing the elements of an idealized online course, Alison Carr-Chellman and 

Philip Duchastel (2000) suggested two areas that researchers should focus on in networking technologies, both hard 

and soft; the development of networking technologies profoundly affects the possibilities of interaction between 

learners and knowledge; in addition, it is the evolving theories of learning and teaching themselves that will also 

influence how we view online courses. Because the technologies that underpin online courses are constantly 

evolving, the way people interact with knowledge is constantly changing, like traditional teaching, learning, and 

teaching theories are constantly being updated and we need to keep up to date with online course research. 

Conclusion 

In summary, of the studies on stakeholders in distance learning, the main focus has been on students and 

teachers, with some studies involving parents, as well as analysis of the use of teaching platforms and the people 

who provide the relevant technology. 
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Learner satisfaction with distance learning is a concern for most scholars. The learner as an important factor 

in the evaluation of distance learning can be divided into three parts, namely: individual learner information, 

which includes: age, gender, and even down to the marital status of the learner, academic qualifications, etc.; 

secondly, external factors of the learner: family support, support from the educational institution, etc.; and finally, 

internal factors of the learner, which include: attitude towards distance learning, learner personality, motivation. 

Finally, the internal factors of the learner include: attitude towards distance learning, learner’s personality, 

motivation, emotions, learning style, cognitive style, and technology self-efficacy. 

In addition to the learner, the teacher is also an important factor in distance learning and can be described 

as a faculty staff or instructor in different scholars’ studies. In practice, I believe that the teacher has more 

autonomy and can therefore assume some of the functions of other roles. 

Due to the specificity of distance learning, instructional design and modern technology for distance learning 

are also important factors. This can be summarized as the providers of distance learning who should carry out 

the curriculum design and the selection of the teaching platform for successful distance learning and the training 

of students and teachers. 

Distance Chinese Learning 

Designers and Providers of Distance Chinese Learning 

Song and Tan (2018) classify distance Chinese learning into two broad categories: socially led, generally 

led by the Ministry of Education and provincial and municipal education authorities, mostly with support from 

the state treasury, to popularize the idea of online education and make it more widely recognized; and socially 

capital-led (i.e., company-led), mainly for profit. 

This is a classification from the perspective of a distance Chinese learning course developer, and most 

scholars have taken a similar approach. Zheng Caihua (2019) classified online Chinese language courses into 

three categories, Chinese learning websites (hosted by government agencies, universities and educational 

institutions, and commercial integrated training providers), MOOC platforms, and mobile Chinese learning 

(i.e., small-scale Chinese language learning by learners spontaneously using electronic devices such as mobile 

phones). 

The Implementer and Recipient of the Distance Chinese Learning 

Longjun Zhou, Fangmei Li, Shanshan Wu, and Ming Zhou (2020) examined three aspects: For students, 

online education facilitates a shift in learning patterns; for teachers, the need to reconstruct the structure of the 

curriculum and rationalize the adoption of digital education resources; and for schools, the new technology makes 

teaching and learning managed more efficiently, while making the geographical boundaries of the school less 

important and changing the structure of the school curriculum at the same time. In addition to research in terms 

of students, teachers, and schools, some scholars have encompassed additional aspects in their research on online 

courses. Bertin et al. (2010) concluded that online Chinese courses involve elements such as teachers, learners, 

language, context, and technology. Zheng Yanqun (2013) categorized the environment of Chinese online learning 

into two categories: content systems and service support systems. Cui Xiliang (2020) argued that language 

teaching in online environments involves at least eight relevant factors, including four internal factors such as 

language, learners, teachers, and pedagogy, and four external factors such as learning process, technical support, 

teaching environment, and teaching management. 
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Among the researchers, the internal and external factors of online courses are recognized by most of them, 

and different studies have been conducted. Hui Wang (2021) attempted to analyze the factors that influence 

online Chinese language courses at both macro and micro levels. Johnson and Scholes (1999) adopted the PEST 

analysis, which is often used in strategic management, to analyze the problems brought by changes in the macro 

external environment to international Chinese language education from four dimensions: politics, economics, 

society, and technology. 

Johnson and Scholes (1999) also selected five micro-level elements (TLMPM) typical of online Chinese 

language teaching: teacher, learner, mode, platform, and management. 

Shuying Shen and Fangming Liu (2020) also mentioned that the online information literacy of teachers, i.e., 

the ability to use online platforms and resources, is a very important factor in online courses. Di Li (2021) 

conducted a questionnaire survey of 70 online Chinese language course instructors from several Chinese 

universities and 68 international students from China who participated in the relevant courses, concluded 

similarly to several other papers that the acceptance of online Chinese courses was not high among the group of 

university students and adults. They believe that the ability of online courses to fit into learners’ daily learning 

plans and the quality of online courses influence students’ attitudes toward online courses. This survey of teachers 

also reflects the role of the age of students in online Chinese language courses. In the subsequent interviews, 

teachers’ ability to use the teaching platform and to design instruction in an online environment received the 

author’s attention. 

The online Chinese course relies heavily on the school and the teacher in the delivery and implementation 

of the curriculum. On the teacher’s side, the teacher’s ability to use online technology and to design and evaluate 

teaching online is very important. At the same time, students are the main actors in the reception and feedback 

of the curriculum, and the age groups of students present different levels of challenges to online Chinese courses. 

Xuefeng Ying and Yehan Yu (2022) focused on three online Chinese teaching modes, the “one-on-one” 

mode, the “open classes” mode, and the “record & broadcast” mode. This shows that the kind of teaching mode 

adopted in online Chinese teaching is also one of the aspects that scholars pay attention to. 

Conclusion 

A framework for research on distance Chinese learning can be formed by combining the three aspects of the 

curriculum introduced by Professor Christopher in the class, namely design, implementation, and review. 

Firstly, there are the providers and designers of distance Chinese learning, which fall into two categories: 

socially and financially supported not-for-profit organizations, such as ministries of education, university 

teaching, and research institutions, and so on, as well as the public school systems of countries that offered online 

courses to students during the epidemic. These providers, which are not-for-profit in nature, teach content that is mostly 

based on the national curriculum, suitable for most students to participate in, and the quality of the courses is 

guaranteed. 

The other category is for-profit structures dominated by the market economy, some of whom design and 

deliver online courses based on a specific examination curriculum, or as a supplement to national curriculum 

courses, and offer them to the community for a fee. They can meet the differentiated needs of students for learning, 

are market economy-led, lack relevant regulation, and are prone to varying quality. 

In some cases, there are also instances where government or university institutions have adopted online 

courses launched by for-profit institutions, or for-profit institutions set up under official guidance to launch online 
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courses. 

The second is the implementer of the online course, which overlaps slightly with the provider, but focuses 

mainly on the specific online course instructor. 

The teacher delivers the online course, which includes the information literacy of the teacher as mentioned 

in many papers, i.e., the recognition of online technology, the ability to use online educational technology, and 

the ability to design instruction on the online platform; and of course, the teacher’s ability to teach in a traditional 

course; under these two competencies, one can go on to subdivide, for example, classroom management of the 

online course, online teaching assessment and testing, classroom interaction and other issues. 

The third, recipient of distance Chinese learning, the student who participates in the online instruction, can 

also include parents here, as many researchers have found that learners at a younger age are required to be 

accompanied by their parents in online courses. Among the aspects that could be studied are the age of the learners, 

their motivation to learn, their ability to undertake online learning, their attitudes towards online courses, the 

level of satisfaction of learners and parents with online courses, and so on. 

As a final point, the author would add the environment. The environment for online courses can be divided 

into external and internal environments. The external environment includes the social acceptance of online 

courses, the impact of major social events on online courses, the development of science and technology, etc. 

The internal environment includes the specific online course environment, such as internet speed, multimedia 

equipment configuration, mobile phones, tablets, VR devices, and so on. 

The author believes that a research framework for distance Chinese learning should be coupled with two 

other dynamics that need to be considered. Firstly, online technology is constantly evolving, and the way people 

interact with knowledge is constantly changing. Furthermore, as with traditional teaching, learning and teaching 

theories are constantly being updated and we need to keep up to date with online courses. 

Discussion: Distance Chinese Learning in UAE 

In 2020, the UAE Ministry of Education conducted a comprehensive evaluation of distance learning in 

public schools and some public schools, and evaluation teams at the Ministry of Education visited 29% of public 

schools and some private schools in the Northern Emirates. In this evaluation, the key strengths included: students’ 

attendance rates, students’ knowledge of the concepts of cyberbullying as well as their need to protect their 

privacy on the internet while working on distance learning programs and platforms. We can see that the current 

evaluation focuses on students’ attendance rates, cyberbullying as a hot topic in recent years has also received 

the attention of the Ministry of Education, as well as the protection of students’ privacy while working on distance 

learning. Students’ online safety is one of the priorities of this evaluation. 

In addition, the factor of teachers’ planning and implementation of distance learning lessons with learning 

outcomes that match the curriculum expectations was also included as a key strength. This involved several 

factors that we have already analyzed above, for example, the teacher’s design for distance learning, the teacher’s 

use of modern technology in distance learning, the teacher’s assessment of distance learning outcomes, etc. 

The final key strength is the investment in different learning resources and platforms, which is an assessment 

of the providers and designers of distance learning, but in which the teacher also plays an important role. The 

specification of the learning resources and platforms is firstly determined by the designers and providers of 

distance learning and provides a framework, and secondly, the choice of specific learning resources and platforms 

is determined by the teacher in practice, based on his or her own teaching experience and the actual situation of 
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the students. 

Also, in 2020, the UAE Ministry of Education, in conjunction with the Abu Dhabi Department of Education 

and Knowledge and the Sharjah Private Education Authority and KHDA, conducted an evaluation of all public 

schools in Dubai on distance learning. The evaluation resulted in a DLE report (Distance Learning Evaluation) 

for each of the public schools in Dubai. The evaluation was divided into three main areas. 

The first is students’ distance learning and well-being, which is divided into attendance and participation, 

safeguarding, learning opportunities, equity of access, and well-being. access, and wellbeing. The second is 

teaching and monitoring students’ learning, which includes: planning and delivery, sharing intended learning 

outcomes, distance learning programs, monitoring, and assessing learning. The third area is leading and managing 

students’ learning, which includes: agility, contingency, communication and engagement, and resources 

management. 

The latter two areas overlap, but we can summarize the thinking behind the assessment framework for 

distance learning. The first is that the main targets of the assessment are students, teachers, and administrative 

and academic staff; the second is that the assessment is student-centered, with teachers having the responsibility 

of monitoring the student learning process and administrative staff having the responsibility of leading and 

managing student learning. 

In general, these two evaluations of distance learning by the UAE Ministry of Education generally conform 

to the framework of evaluation of distance learning summarized above, namely: the providers and designers of 

distance learning (administrators and managers), the implementers of distance learning (teachers), and the 

recipients of distance learning (students). 

There is no relevant research on distance Chinese learning in the UAE. However, we can discuss and 

summarize it through the above analysis. Firstly, the providers and designers of distance learning Chinese in the 

UAE. 

Chinese is currently a Category B subject in the UAE public school syllabus, and all Chinese language 

teachers are managed by ESE (Emirates Schools Establishment). The Emirates Schools Establishment was 

established as an independent entity to manage and operate public schools to advance the education sector in line 

with UAE objectives. It oversees the implementation of policies, strategies, and standards related to the education 

sector (MOE, 2020). 

In addition, regarding the Chinese language curriculum, specific teaching guidance and training functions 

belong to the UAE Chinese Language Teaching Expert Group, which is composed of Chinese experts hired by 

the UAE Ministry of Education, an organization that belongs to the UAE Ministry of Education. 

The researcher can approach the study from the following perspectives:  

1. For the curriculum: whether distance Chinese learning can meet the requirements of the curriculum, how 

to design distance Chinese learning from the perspective of the curriculum, and whether new requirements are 

placed on the original curriculum for the traditional classroom in distance Chinese learning.  

2. For specific distance Chinese learning: the teaching design of distance Chinese learning, the choice of 

teaching platform, the use of teaching modes, the management of teaching resources, etc.  

3. From the perspective of network security: how to avoid cyber-bullying, how to protect students’ privacy, 

etc. 

It can also be refined to the study of educational leadership in the context of distance learning, such as agility, 
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contingency, communication, and engagement as mentioned above. 

Secondly, the implementers of Chinese language learning in the UAE: Chinese language teachers. The 

researcher’s perspective on the teachers of distance Chinese learning in the UAE can be studied in the following 

ways. 

Firstly, the attitudes and evaluations of Chinese language teachers towards distance Chinese learning, which 

includes what challenges and limitations are currently encountered, as well as suggestions for distance Chinese 

learning from a macro perspective. This includes learning about modern educational technology and how to 

design teaching on existing teaching platforms; training on plan, design, delivery, and assessment for distance 

Chinese classes; and how to differentiate teaching for different distance Chinese learners. Lastly, Ayman Hefnawi 

(2022) mentioned in his study the importance of teacher leadership in distance learning in public schools in the 

UAE. 

Finally, the recipients of distance Chinese learning in the UAE are students, and parents. The researcher can 

look at the following aspects of the study. 

The first is the influence of the learner’s circumstances on distance learning, such as the learner’s age, gender, 

and other objective information, and also, internal factors of the learner, such as, as mentioned above, students’ 

attitudes towards distance Chinese learning, and perspectives, satisfaction with distance Chinese learning, 

learners’ learning styles, personal emotions, or personal views on specific issues. The next is the external factor 

of the learner, like parental support, the training the learner has received on modern technology, proficiency in 

using the teaching platform, etc. Parents occupy a relatively important factor in the distance Chinese learning of 

younger learners, and researchers can start to study their attitudes towards distance Chinese learning, their support 

or lack of support for distance Chinese learning, and their expectations of their children’s learning, etc. 

Conclusion 

This thesis summarizes the stakeholders in distance learning and some important factors affecting distance 

learning through a literature analysis approach in the first part. 

The second part summarizes a preliminary evaluation framework for distance Chinese learning by analyzing 

the current research on distance Chinese learning. This evaluation framework includes the designers and 

providers of distance Chinese learning; the implementers of distance Chinese learning: Chinese teachers; the 

receivers of distance Chinese learning: students (and parents); and the hardware and software environment of 

distance Chinese learning, and the researcher should look at the evaluation of distance Chinese learning from a 

dynamic perspective. 

The third part of the thesis focuses on the current evaluation practices and key considerations of distance 

Chinese learning in the UAE and suggests topics and perspectives that researchers can develop about the focus 

of different evaluation frameworks in the second part of the article. This paper will serve as a reference for 

researchers interested in distance Chinese language learning. 
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